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FROM THE EDITORS:
During the past several months the State of Illinois
has undergone what has commonly been called an austerity
program in government. This austerity program affected all
branches of the government, including higher education.
One of the victims of the austerity program was the
spring issue of the Eastern Education Journal. The Journal,
seen as a service of the Faculty of Education at Eastern,
is wholly dependent upon university funds, and when funds
were cut drastically in the spring, the Journal was retired.
This fall we were pleased to find that its value was recognized by the reinstitution of funds which permit publication.
During the time when publication was suspended, the
Faculty of Education also received a new Dean and a new
plan of organization. We are pleased in this issue of the
Journal to introduce both of them to you. We ask your
interest and support in making the Journal successful as
well as promoting the success of Dean Merigis and the
Faculty of Education.
The editors of the Journal wish Dean Merigis and the
Faculty continued good fortune in their task of providing
good teacher education at Eastern Illinois University.
This issue also serves as the vehicle for reporting
the Pre-Student Teaching Laboratory Experience Conference.

R.V.S.
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DEAN MERIGIS OUTLINES GOALS
The Education faculty at Eastern Illinois has always
been extremely well-trained and competent.
Eastern deservedly has always had a fine reputation as a university
which educates first class teachers.
I am proud to be associated with a faculty and an institution with such a rich
history in teacher preparation. Anyone assuming the position of dean cannot help being grateful to his predecessors,
for it is upon their collective efforts that he must build.
I have been asked to indicate major goals for the
Faculty of Education. It is very difficult, if not impossible, to determine valid goals from the perspective of only
a few months as Dean and without the guidance of faculty
jnvolvement.
A primary goal was a reorganization of the structure of
the Faculty of Education.
Under a plan of reorganization
approved by the Board of Governors of State Colleges and
Universities in September, 1969, several new departments
and administrative positions were created.
To the existing
departments of Administration and Supervision, and Educational Psychology and Guidance have been added departments of Education, Elementary and Junior High Education,
Laboratory School, and Student Teaching. Authorization has
been granted to create additional departments of Instructional Materials, Secondary Education, Special Education,
and Social Foundations and Curriculum.
The Center for
Educational Studies has been organized to coordinate projects with public schools.
Newly created positions are an
Assistant Dean for Administration and an Assistant Dean
for Instruction.
Ad hoc committees have been established to develop
objectives for the Teacher Education Program and goals for
the Faculty of Education. Until the objectives have been approved by the faculty, we are operating under the following:
4

1. to offer a variety of programs of study for educational careers in administration, school services, and teaching,
2. to be an articulate part of the general and cultural
program of the university,
3. to recruit desirable candidates for the teaching
profession,
4.
to assist in placing teachers,
5.
to provide professional services to public schools,
6.
to develop and carry out a continuing program of
educational research,
7.
to demonstrate the best possible classroom teaching and to provide leadership in the improvement of instruction in the university,
8. to make continuous effort to improve present programs of undergraduate teacher preparation coupled with efforts to improve existing graduate programs,
9. to carefully develop additional areas of specialization in the graduate curricula,
10. to establish a research consortium of selected public schools and the Laboratory School,
11. to serve as persistent, informed, and intelligent
critics of the education taking place on our campus,
12.
to be sensitive and responsive to change and innovation, and
13. to continue to recruit well-trained, competent faculty.
It is my hope to operate in the context that lively debate, even conflict, is healthy for a faculty and that one
of the Dean's roles is not only to solve problems but to
create some as well.
To ask questions is frequently more
important than to answer them.
Faculty and students need
a vital, secure, yet competitive environment in order to
thrive. Admittedly, this is difficult to achieve and can
only be done by a strong, secure faculty.
5

The Faculty of Education, through the Center for Educational Studies, is prepared to cooperate with school systems in:
1.
2.
3.
4.
5.
6.
7.
8.

conducting school surveys,
investigating educational problems,
developing better relationships between communities and schools,
solving individual professional problems,
curriculum revision,
improving instruction,
providing consultants and lecturers for educational
meetings, and
establishing programs of testing.

The Faculty of Education is prepared to cooperate with industrial concerns and schools in introducing and validating
psychological techniques of testing, selection, and other
personnel procedures. Requests for service from the Center
for Educational Studies should be directed to the Dean,
Faculty of Education.

*****************************************************
DR. HARRY MERIGIS
Dr. Merigis, appointed
Dean of the Faculty for Professional Education in May 1969,
has his doctorate from the University of Oklahoma at Norman.
Until coming to Eastern in 1954,
he was a public school teacher
and administrator in the State of
New York and was a Kellogg
Foundation Research Associate
6

working with school superintendents and boards to improve
educational administration in Oklahoma.
From 1954 to 1961, Dr. Merigis was Director of the
Laboratory School and Professor of Education and Psychology
here at Eastern. Since 1961 and to his appointment as
Dean, he has been the Director of the School of Elementary
and Junior High School Teaching, an autonomous school of
the University.
In addition to staff supervision, he developed teacher education curricula and administered the student teaching program and the Laboratory School through its
principal.
Dr. Merigis is a member of the North Central Association Accreditation Team, on the Board of Directors of the
Illinois Junior High School Principals' Association, and the
Secretary of Eastern' s Council on Teacher Education.
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PRE-STUDENT TEACHING LABORATORY EXPERIENCE:
A REPORT OF THE CONFERENCE - 1969
The Faculty of Education hosted a Conference on PreStudent Teaching Laboratory Experiences on September 2 6
for invited representatives of Teacher Educating Institutions
and Public Schools where student teachers are located.

Keynote speaker for the Conference was Dr. Arthur
Combs of the University of Florida who led conference participants in the consideration of how we might build a
teacher's self-concept through pre-student teaching laboratory experiences. A synopsis of his remarks is included
as a part of this report.

Conference participants came from 32 different colleges
and universities and from area public schools.
This broad
participation indicates the perceived importance and continuing interest in the development of prograrns of prestudent teaching laboratory experience.
The fact that Eastern Illinois University again hosted the Conference reflects
the importance of this activity on the Eastern campus.

The Conference was planned and conducted by Dr.
Marian Stromquist, Director of Eastern' s Pre-Student Teaching Laboratory Experience Program.
8

DR. ARTHUR COMBS - KEYNOTER
TEACHING AS A HELPING PROFESSION
Helping professions are all dependent upon instantaneous response.
How can we be sure that in teaching, one
of the helping professions, this instantaneous response will
be a good one? In his remarks to the second Pre-Student
Teaching Laboratory Experience Conference, Dr. Arthur
Combs outlined his thoughts on what teacher education
should do to assist students in becoming better members
of the helping profession of teaching.
The mere acquisition of more knowledge in any given
area will not be sufficient to develop a better helper, Dr.
Combs noted.
He observed, "You can't tell the difference
between a good helper and a poor helper on the basis of
what they know.
Poor helpers know the answers as well
as the good helpers." He further added that the Florida
research studies, which formed the basis of his remarks,
showed that whether or not a person is a good helper has
nothing to do with method.
He stated, "There is no such
thir1g as a good method or a right method of teaching . . .
The thing which controls instantaneous response is the program in the person." What governs responses from a computer is the program in ·it. The program in people is a
question of their beliefs, especially their beliefs about
what is important.
As Dr. Combs noted, the process of teacher education
is a problem in the process of be::oming. Teacher education
is helping a person to make the personal discovery of the
way he needs to teach. We need to say, "He's becoming
a teacher," which is a highly individual and personal kind
of thing.
It is not a process of imitating the experts, be cause the methods of the experts can only be done by experts.
The initial point of teacher education must begin
with accepting people where they are, and if we are to
9

begin where people are, it means that we will have to make
some changes in teacher education.
Dr. Combs noted that there are two ways we can look
at human behavior when we want to think about change in
people--the logical way and the internal approach. While
the logical way works well with things, it does not work
well with people. The internal approach requires that you
get into the problem with them and help them find their own
solution.
He noted the lack of success in working with
problems in the ghetto where we have tended to use the
logical approach rather than the internal one.
Again Dr. Combs observed that if we want to change
behavior, we have to concentrate on the beliefs of the students and not on what they are doing. In teacher education we have to concentrate on how they are perceiving,
what they are believing, what they are thinking, and what
seems to them to be the important question.
Behavior can only be understood in terms of what it
means to the person it is happening to.
It is important to
know how they feel about themselves. While knowledge
and method are not ways of seeing clear differences between
good helpers and poor helpers, distinctions can be found
in terms of where they lo:::>k for answers to their problems.
Do they look inside the people they' re working with or outside? This is a question of sensitivity or empathy.
Other factors which help us distinguish between good
and poor helpers are what they believe about people, what
they believe about themselves, and what they believe is
their purpose in teaching.
Young people who are going into teaching need to become sensitive people--sensitive to how other people are
thinking, believing, feeling, and seeing.
Dr. Combs noted
that we have to teach our students to listen with the third
ear, listening not only to what people are doing and saying, but more importantly, to what they are thinking and
feeling and believing. Such teachers will be able to change
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schools from a place where you learn about things that don't
matter to a place where you learn about things that really do.
A major difference between good helpers and poor helpers in all of the helping professions is how they see themselves--that is, their self-concept.
Good helpers all see
themselves in essentially positive ways, and the poor ones
see themselves in negative ways.
This essentially positive
self-concept is learned from how people treat them from the
outside.
Self-analysis emphasizes the wrong goals.
People don't change much by looking at themselves.
Continuing his discussion after lunch, Dr. Combs observed that how a person will behave in education depends
upon how he conceives the purposes of our schools, the
purposes of his class, and his personal purposes in being
in that class in the first place.
He noted that one of the
differences which clearly distinguishes between good and
bad helpers is whether his purposes are freeing purposes
or controlling purposes; that is, are they facilitating and
aiding or making, forcing, and coercing. A good helper
must secure a recognition and acceptance of feeling, an
approach to getting people to concentrate on their feelings
or their beliefs as to how things seem to them.
The good helper tends to be self-revealing while the
poor one +ends to be self-concealing.
Dr. Combs said,
"Unless you are willing to be who you are and to share
who you are with other people, you put them in a very difficult position." Good helpers must make themselves visible.
He pointed out that this is especially true for people
in positions of authority.
He said, "If I'm your boss and
you don't know where I stand, or what I think, or what I
believe, you're in a tough spot; and about the only thing
you can do with me is stay as far away as possible."
He
repeated, "It doesn't much matter what method you use as
long as the method is authenuc--so long as it fits who
you are."
11

In teacher education we have to help students to begin
with the belief that, "It's alright to be who I am," and then
help them to find methods to fit that kind of person. Dr.
Combs stated, "We demand so much and we give them
nothing but models of greatness. A goal which is too far
off is not helpful--it' s discouraging. "
Dr. Combs noted that we've been very successful in
gathering information and tremendously successful in giving
information but that we 're in serious trouble because of the
fact that we haven't found out how to help people use the
information which we have and discover its meaning.
He
pointed out that students have been thoroughly brainwashed
that they aren't learning anything unless someone's telling
them something. The task of our professional school is
that we must spend time and energy in helping people to
explore the ideas that they already have. It means a change
in the whole business of methods from telling people what
methods are, to helping them to discover which methods
will work for them. We have to find ways of helping people become committed to the whole business of education-to find ways of creating a learning experience which will
make these explorations and make changes as consequences
of them.
People learn best what they have a need to know.
Our
problem is that we use an internship at the end of the program when it ought to be at the beginning and run throughout.
The problem often is that we are faced with the difficulty of teaching our students about things they don't yet
know are important. We are terr_ibly busy giving people
answers to problems they haven't got yet. We need to develop a close relationship between field experience and what
goes on in the university--the creating of the need to know
before we give information.
The importance of the Pre-Student Teaching Laboratory
Experience was borne out by Dr. Combs' closing statements
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in terms of the need for continuous field experience from
the day the student steps into college to the time when he
finishes his preparation program.

*****************************************************
The original researches on which these comments were
based can be obtained in a monograph entitled, "Florida
Studies in the Helping Professions", from the University of
Florida Press, Gainesville, Florida.

*****************************************************

Dr. Arthur Combs is perhaps best known for his book,
Individual Behavior. He was also editor of the 1962 ASCD
Yearbook, Perceiving, Behaving, Becoming. His most recent book is The Professional Education of Teachers: A
Perceptual View of Teacher Preparation. He has written
widely iri professional journals in psychology, counseling,
education and human relations.
He has also produced a
number of researches on problems relating to human personality development and the helping professions.
Dr.
Combs is widely known as a lecturer and psychological
consultant and for his attempts to apply the principles of
human relations known in the field of psychology to a wide
variety of practical human problems in such fields as education, industry and social problems.
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PRE-STUDENT TEACHING LABORATORY EXPERIENCE
CONFERENCE: THE GROUP SESSIONS REPORT
Following the morning presentation by Dr. Arthur Combs,
participants in the Pre-Student Teaching Laboratory Experience Conference formed into four discussion groups.
Two
of the groups were composed of people primarily interested
in laboratory experience programs for secondary education
and two for those interested primarily in elementary education.
The two groups at each level sorted themselves out
into large institutions and small institutions, with reference
to enrollments in teacher education.
The group sessions
gave participants an opportunity to consider the pre-laboratory experiences provided in their home schools in light of
Dr. Combs' remarks concerning "becoming a teacher" as
c:ontrasted with learning to teach.
Across the four discussion sections there were a variety
of means suggested for providing laboratory experiences.
While most of them involved the use of students in public
schools, one program suggested the use of simulation as its
basic means for providing laboratory experien:::::es. This program, using video-tape, spoke of its program as being analytical and atomistic in approach.
One recurring aspect of the laboratory experience in the
public schools was the ability to test the desire of the student to be a teacher.
It was felt that the contact with students in real school situations gave the prospective teacher
such an opportunity and enabled him to make a decision
prior to the time for student teaching.
One university reported a four-stage pre-student teaching
experience that began at the sophomore level with 2 5 hours
of planned observation related to human growth and development.
The second stage, beginning in the junior year and
associated with classroom work in learning area teaching
strategies, and involved actual teaching of a three-day unit
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without special training in method.
Three weeks of this
class are spent in the public school.
During the third
stage of the program in relation to work in social foundations, the students work with social groups in the commun ities such as 4-H, Boy Scouts, settlement houses, and the
like. At the fourth stage of the pre-student teaching laboratory experience, the student spends an hour each day
in observation in connection with his methods class.
Another participant reported a program whereby college
students were expected to look at secondary school students
as people and not simply as recipients of their discipline.
This was accomplished when the prospective teachers were
assigned to work with a teacher in a discipline other than
their own. This took the student's attention off the content
being taught and focused it on the students and student
reaction.
Still another group was concerned with the use of the
pre-student teaching laboratory experience as a screening
device, and it would enable the student to determine continued interest in becoming a teacher. It would also assist
the college staff responsible for preparing teachers in giving
them an _opportunity to determine some nature of the student's commitment to education and to becoming a teacher.
This would neutralize, to some degree, a tendency to only
screen out those people who did not maintain a specified
grade point average.
Still another new program of pre-student teaching laboratory experience was reported by one school that involves
students in a literacy and learning tutoring program. This
program, which requires two hours per week participation,
is one whose social situation has created additional sensitivity.
Recurring time after time throughout all the discussions
of the laboratory experiences which ranged from grading
papers and taking attendance through the actual teaching of
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units and lessons with actual classes in the public schools,
was the sense that if these experiences are to assist the
student in becoming a teacher, they must be experiences
that involve actual contacts with people--with students,
with public school teachers, as well as the normal classroom situation at the college, and that they must be continuous throughout the pre-service education.
While many difficulties were encountered by universities
in planning and implementing programs, the mere difficulty
experienced could not be permitted to prevent a continuation
and an expansion of laboratory experiences prior to student
teaching.
The personnel responsible for the Pre-Student Teaching
Laboratory Experience Conference included Dr. Marian
Stromquist, Conference Director; Dr. Arthur Combs, keynote
speaker; group leaders:
Clifton Foster, Louis Grado, Robert
Shuff, and Robert Zabka; consultants: Roy Sheppard and
Lewis Coon, John Dively and Charles Gregg, Earl Doughty
and Jean North, Fred Hattabaugh and Wanda Ruyle; record ers:
Helen VanDeventer, Gerald Pierson, Nancy Taylor,
and Beverly Michael.
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ROLE-PLAYING: A MEANS FOR CLASSROOM RELEVANCY
Betty Jean Moore

During the sixties the educational journals have been
almost redundant with inspirational articles urging teachers
to be organized yet adaptable; attentive to children's psychological and social needs yet willing to increase emphasis on academics; creative; and above all--relevant.
As a result, we have often felt harassed, frustrated,
and, sometimes, defeated in the almost impossible task of
educating the whole child. In an attempt to con temporize
learning, meet individual needs,
promote good mental
health, and develop creativity, many teachers on varying
grade levels have found a large measure of success with
the technique called role-playing.
While not offered here as an educational panacea, roleplaying can be used by any thoughtful, creative teacher in
making education relevant to the twentieth--or even the
twenty-first--century in bringing the average classroom to
"where the action is. " For role-playing is a rehearsal for
living, an opportunity to try out in a play atmosphere various kinds of behavior, all without threat or dire consequences.
Historically, role-playing has served many purposes,
having been used to improve oral language usage, improve
speech production, introduce social skills, and increase or
ameliorate the socialization of children, teens or adults.
Not only has it been widely used in schools, but it has
been advocated by industry, psychiatry, and counselors.
Throughout the literature, role-playing is defined in
varied ways; however, for the purposes of this paper, it is
defined as the spontaneous "acting out" of personal and
social problem situations in order to give the players and
their audience insight into the human relationships involved
17

and to provide practice in using different types of behavior
in the same situation.
Further, role-playing is the unplanned enactment of a solution to a problem with the
"play' s" dialogue and action arising out of the situation
and background experiences of the cast of players.
The Origin of Role-Playing
Dr. J. L. Moreno is considered to be the formal originator of role-playing, among other techniques of sociometry were conceived in 192 3 in Europe, where he was a
practicing psychiatrist; later, they were spread in _the United States through his establishment of a professional journal, Sociometry, A Journal of Interpersonal Relations. Roleplaying seems to be an offshoot of a more technical and
complex role-taking called "psychodrama," which Moreno
and his therapists use in treating psychiatric patients at
his clinic in Beacon Hill, New York.
Psychodrama is distinct from role-playing in that the former centers around an
individual and his own problems, whereas the latter generally concerns group interpersonal relationships.
The Rationale for Role- Playing
In the literature the general consensus of opinion seems
to be that self-understanding is one of the main objectives
of role-playing.
By assuming the role in a problem story
and spontanesouly acting out the solution, by discussing
his actions and feelings and those of others with the cast
and audience, the actor has an opportunity for new insights
into his own behavior or motives, as well as those of
others.
The importance of the concept of "self" has been described by the psychologist Jersild, among others, who
contends that self is largely dependent upon interpersonal
relationships, that self consists of "reflected appraisals. "
18

If one's interpersonal relationships are satisfactory, then it,
follows that one's perception of himself will be positive,
that is, good; however, if one's interpersonal relationships
are unsatisfactory, then his perception of himself tends to
be negative (bad). The self appears to be dependent upon
the information fed back from others' reactions to the individual. If, then, the perception of self is established in
interpersonal relationships and that perception is made positive by good relationships, it would appear logical to infer
that role-playing, with all its ramifications for such relationships, would be an excellent technique in promoting good
mental health, especially among children.
Moreover, role-playing, with its emphasis on a rehearsal of behavior where there are no threats for "wrong" behavior, makes use of the idea of play, which is the child's
natural means of self-expression. In "playing" a role, the
player- may try out behavior and attitudes which are not
normally a part of his approach to problems; if they are
found to work, he may then incorporate them into his personal repertoire of behaviors. If they are found not to
work in that given situation, he may discard them, all without any threat of consequences.
The role-playing also permits the individual's inner
self--his desires, his hopes, his repressions and defeats-to be brought to life and actualized. This produces a catharsis.
(However, this effect may be lost if the group
leader or teacher tends to restrict the action of the roleplaying production. Also, spontaneity may be lost if the
actions and feelings expressed are censured by the leader. )
Another important aspect of role-playing is in its function as a diagnostic tool. The values, attitudes, and behaviors of a group are reported by some to be readily revealed through the portrayal of roles.
The group leader or
teacher can gain insight into the personalities of the players. For valid sociodrama, however, the role-playing episodes must be such that the participants can create roles
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out of their own perceptions; otherwise the action may deteriorate into sheer random activity which would be utterly
meaningless for either therapy or diagnosis.
Most of the authorities on role-playing consider it to
be more useful as a teaching tool than for _any other purpose.
It is used to develop attitudes and values and to teach
certain skills. Dr. Fannie R. Shaftel, an early and major
proponent of role-playing, believes that mere verbalizing of
ethics and behavior is not enough, but that enactment of
true-to-life situations, followed by discussion and reenactment, will give deeper insight into problems of human relations. To implement this opinion, she and George Shaftel,
a writer for children, composed stories involving democratic
values for children in the intermediate grades. These stories
had no endings, terminating in a dilemma, and were used
to initiate role-playing.
Following the role-playing production, a discussion was conducted; this was then followed
by a reenactment based on new information and insights
gleaned from the discussion period. Shaftel concluded that
role-playing was useful in teaching democratic values, because it served as a kind of summarizing experience wherein
children could draw together experience and theory through
the taking of roles.
It provided them with a means of making generalizations about relationships.
Dr. William G. McCarthy, while a Stanford student of
Shaftel, conducted an experiment comparing role-playing
with discussion in teaching social values.
The design of
the study included three groups of youngsters from twelve
sixth grade classes.
Four classes composed the roleplaying group, four composed the discussion group, and four
acted as controls. The groups were matched on the bases
of intelligence, age, sex, grade in school, social class,
and pretest scores on a test devised by the experimenter to
reveal social values.
Four stories were composed, each
to teach a distinct social value.
(1) The role-playing group
heard the story and role-played a solution.
(2) The
20

discussion group heard the story and discussed a solution.
(3) The control group heard the story and merely answered
the questions on the test.
The replies from all three groups
were classified by two independent judges and analyzed
statistically.
The experimenter inferred from the results
that role-playing uncovered more ways than discussion to
solve problems, and that after role-playing, pupils knew
better what behavior would or would not work.
In 1963, Moore, with a small sample of first grade children, conducted an experiment for four months using roleplaying every day for half an hour.
The story episodes used
were composed by her to fit the twelve categories of social
and personal development tested by the California Test of
Personality, primary form.
Although there was no statistically significant difference between the pre- and postexperiment test scores, after comparing the logs of the experimental and control teachers, Moore concluded that daily,
scheduled role-playing produced the _following results:
1.
2.
3.
4.
5.
6.

7.
8.
9.
10.

There was an increase in ability and interest in
taking roles.
There was a difference in ability to take roles.
Some children showed an increase in sensitivity
to the behavior of others.
There was a growth of insight into the causes of
behavior.
There was a growth in the use of oral language.
There was a greater freedom of expression among
the children; there was a new acceptance, without
guilt or shame, of emotional responses.
There was an increase in the desire to discuss
events, plans, and issues.
There was a growth in problem-solving ability.
There was an increased command of social skills.
There was an improvement in the listening habits
of the group.
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11.
12.
13.
14.
15.

There was evidence of improved ability to generalize.
Children were not equal in their ability or desire
to assume roles.
Sometimes the role-playing tended to over-stimulate
the class.
Values and attitudes were revealed in the actions
and dialogue of the role players.
The cast members tended to show a feeling of wellbeing, of success, following the role-playing.

The Procedure for Role-Playing
The steps of procedure in accomplishing role-playing
are those generally attributed to Dr. Fannie Shaftel:
1. There is a stimulation of interest by the leader or
teacher, then the sto~y episode is read or told as dramatically as possible, closing with a statement such as, "Show
us how you think the problem was worked out."
2. Next there is a "warm up" period growing out of
the group's discussion in which the problem is clearly identified by the group.
3. Selection of the cast and the role playing production follows.
4. After the spontaneous production, which may take
five to ten minutes, there is another discussion including
both the cast of players and any audience they might have.
The teacher or leader serves as guide but not as judge,
helping the whole group evaluate the behavior and concepts
evolved through the role-playing.
5. This may lead to another role-playing, utilizing
the same or a different cast.
The stories, to be genuinely relevant and realistic,
cannot be gleaned from already published materials; they
22

should be written as needed by the leader or teacher. They
may have to do with social skills, behavior adjustment,
emotional expressions, human relationships, or they may be
used in the academic content areas to bring historical figures to life.
(The contemporary simulation games are highly
structured uses of role-playing and have already proved
their worth when used by imaginative teachers and pupils.)
The story writing is not difficult.
First, select a problem that is apparent to both the teacher or leader and the
group of players; then compose the story in good fiction
style, presenting briefly the characters, setting, and enough
of the plot to give some basis for attempting roles.
The
story, of course, should stop with a dilemma or problem;
it should also be open-ended; that is, no solution should
be implied in the presentation, so that the players may have
free rein to draw on their own experiences and imaginations.
From kindergarten through graduate school; from church
social to executive training in industry--there is a place
for creative solutions to real human ·problems.
So, if you
want to be relevant: try role-playing!
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